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Module: Developing Language Teaching Materials

Lesson 1: An Introduction to the Module and Materials Design

Lesson Objective:

Introducing the modules and its assessment

Introducing the module’s syllabus

Information about the Module:

Unit: UEF 1

Credits: 02

Coefficient: 04

Evaluation Type: 50% TD /50 % Exam

Syllabus

Week 01: Introduction to the Module and Its Assessment.

Week 02: Principled Approaches to Materials Design

Week 03: Putting Materials Design into Perspective: policy makers; stakeholders;
the

curriculum; the syllabus & Methods of Needs Analysis

Week 04: Developing Skills based materials 1 (Reading and Writing)

Week 05: Developing Skills based materials 2 (Speaking and Listening)

Week 06: Developing Language based materials (Grammar and Vocabulary)

Week 07: Evaluation of Published Materials 1

Week 08: Evaluation of Published Materials 2

Week 09: Materials for Assessment and Testing1: Summative
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Week 10 Materials for Assessment and Testing 2: Formative

Week 11:Materials for Independent & Integrated Learning

Week 12:Materials for English for Occupational Purposes

Week 13:Materials for English for Academic

Introducing the Module:

This course is designed to equip students with the skills to critically assess and

create materials for teaching English. It guides students through the process of

developing educational resources, introducing various teaching methodologies

and addressing learner needs. The course also explores the factors influencing

material development. Additionally, it covers language assessment and

resources for independent learning. Students will engage in discussions on

material development challenges, propose solutions, and practice creating their

own teaching materials.

Upon completing this module, students should be able to:

-Comprehend and critically assess contemporary research on the creation of
English language teaching materials.

-Examine situations and contexts to guide the development of materials.

-Critically appraise materials utilized in English Language Teaching (ELT).

-Exhibit the capability to design suitable ELT materials
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In this opening session, we’ll introduce the module, covering the key content,

assessment criteria. Each week, you’ll dive into guided readings and participate in

discussions, all to gear up for our engaging class discussions and hands-on

activities. Our sessions will blend these lectures and tasks, with plenty of

opportunities for collaborative group work.

1. What is Materials Development?

2. Issues in materials Development

3.What should drive the materials?

4. Trends in Materials Development

Module Resources:

-Harwood, N. (2010) English Language Teaching Materials. Cambridge:
CUP.

-Holliday, A. (1994) Appropriate Methodology and Social Context.
Cambridge: CUP

-Kumaravadivelu, B. (1994) ‘The Postmethod Condition: (E)merging
Strategies for Second/Foreign Language Teaching’ TESOL Quarterly, 28,
(1). pp. 27-48.

-Meddings, L. (2003) Dogme still able to divide ELT. [online]
http://www.theguardian.com/education/2003/apr/17/tefl.lukemeddings
Accessed 26/9/2013

http://www.theguardian.com/education/2003/apr/17/tefl.lukemeddings%20Accessed%2026/9/2013
http://www.theguardian.com/education/2003/apr/17/tefl.lukemeddings%20Accessed%2026/9/2013
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-Tomlinson, B. (2003) Developing Materials for Language Teaching.
London: Bloomsbury

-Tomlinson (2010) ‘Principles of effective materials development’ in
Harwood, N. (2010) English Language Teaching Materials. Cambridge:
CUP.

-Tomlinson. B. (2012) ‘Materials development for language learning and
teaching’, Language Teaching 45 (2) pp.143-179.

-Tomlinson, B. (2013) Developing Materials for Language Teaching 2nd

Edition. London: Bloomsbury
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Lesson 2: Issues in Materials Development

Lesson objective (s):

1. Evaluate the Pros and Cons of Textbook Usage:

By the end of the lesson, students will be able to critically assess the
advantages and disadvantages of using textbooks in language learning,
considering factors such as teacher convenience, learner engagement,
and adaptability to local contexts.

2. Identify Challenges in Materials Development:

By the end of the lesson, students will be able to identify and discuss the
various challenges faced by teachers and materials writers in developing
effective language learning materials, including time constraints, diverse
learner needs, and the influence of commercial interests.

1-Ice breaker: Issues in Materials Development

To use the textbook or not to use the textbook, that is the question.

What is your opinion? Discuss.

2-Textbook usage

Since the 1980s there has been an ongoing discussion on whether

textbooks are the best medium for delivering language learning materials.

Regardless of the views of experts who criticise the use of textbooks,

most language teachers continue to use them.

A British Council survey in 2008 stated that:

65% of teachers always or frequently used a textbook

6% never did
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3-Challenges

3.1. Challenges for Teachers

 Lack of time.

 Busy teaching schedules.

 Strict syllabus with no room for deviation.

 Difficult to match all learners needs to pre-prepared materials.

 ‘Teachers may not be obliged to create materials from scratch,
providing them in a suitable form for the local context is another matter’
(Dudley-Evans and St.John 1998, cited in Harwood 2010).

3.2.Challenges for Materials Writers

 Number of competing demands.

 Need to produce materials suitable for a wide variety of teachers.
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 Experienced and inexperienced teachers may want varying things from
materials.

 Providing detailed teachers’ notes.

 Difficult to please all the people all the time.

 Textbooks are from commercial artifacts, where profit is the main
priority.

 Publishers often place a greater emphasis on how a book looks rather
than what it does.

3.3. Local Challenge

Holliday (1994 ) and Kumaravadivelu (1994) have called for locally

appropriate methodology to be utilised. In addition to Kerfoot’s (1993) call

for ‘materials designers to address local concerns by taking teachers’ and

learners’ evaluation into account during the development and piloting

stage.

There have also been repeated requests for better communication

between theorists and practitioners.

How often do practitioners read journals to find out findings from recent

research?

4.What should drive the Materials?

It is often stated that the needs and wants of the learners should drive the

materials, but the needs and wants of teachers should be addressed too.

Along with:

Administrators who aim for standardisation in line with a syllabus, and

requirements of assessments.
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Government policy makers.

5.Trends in Materials Development

Tomlinson (2012, p.15) claims that over the years many institutions and

teachers have replaced published materials with home-made materials in

order to achieve greater relevance and engagement.

Dogme ELT movement has been especially determined to liberate

teachers from their dependence on Materials, and has developed into a

methodology aiming to return ELT to learner centred approaches and

materials. The methodology is conversation driven as opposed to

materials driven (Meddings, 2003).

5.1.Positive Trends (Tomlinson 2013, p.13)

 There are some textbooks that engage in encouraging learners

to make discoveries for themselves.

 Materials making use of corpus data reflecting actual language

use.

 Extensive reader series being produces with fewer linguistic

constraints and more provocative content.

 Increase in attempt to personalise learning process.

 Increase in attempt to gain the affective engagement of

learners.

 Increasing use of internet as a source of current, relevant and

appealing texts.

 Movement away from spoken practice of written grammar

towards experience of spoken grammar in use.

 Increase in number of Ministries which have decided to

produce their own locally relevant materials.
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5.2.Negative Trends (Tomlinson 2013, p.13)

 More pronounced return to grammar being at centre of language

curriculum.

 Greater importance given in textbooks to listening and speaking

than reading and writing.

 Assumption that learners have short attention spans.

 Assumption that learners do not want to gain from intellectually

demanding activities while engaged in language learning.

 Neglect of literature in coursebooks.

 Dominance of analytical activities which may not be beneficial for

learners with other learning styles.

 Absence of controversial issues to stimulate thought, to provide

opportunities to exchange views.

 Most coursebooks still focus in English used by native speakers.

Principled Approaches to Materials Design

‘Language learning materials should be driven by learning and teaching

principles rather than developed ad hoc or in imitation of best-selling

coursebooks’ (Tomlinson 2010).

Materials should not be random recreations or clones of successful

materials.

Instead they should be coherent and principled applications of:

Theories of language acquisition and development.

 Principles of teaching.

 Our current knowledge of how the TL is actually used.
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 The results if systematic observation and evaluation of materials in use.

Principles Approaches to Materials Development

Tomlinson (1998 cited in Harwood 2010, p.83)

Proposed 15 principles for materials development that are derived from

SLA research and experience.

The following six should drive materials development in ELT:

1. Expose the learners to language in authentic use.

2. Help learners to pay attention to features of authentic input.

3. Provide the learners with opportunities to use the target language to

achieve communicative purposes

4. Provide opportunities for outcome feedback.

5. Achieve impact in the sense that they arouse and sustain the learners’

curiosity and attention.

6. Stimulate intellectual, aesthetic, and emotional involvement.

Harwood (2010)

Proposed his own principled approach to materials development that were

derived from principles of language acquisition and language teaching.

These principles aim to guide the creation of effective language learning

materials by incorporating insights from how languages are naturally

acquired and the practical needs of both learners and teachers.

Nigel Harwood, in his 2010 work, proposed a principled approach to

materials development that integrates principles of language acquisition
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and language teaching. His approach emphasizes the importance of

creating materials that are informed by:

Theories of Language Acquisition: Ensuring that materials support the

natural process of language learning.

Principles of Effective Teaching: Aligning materials with best practices

in teaching to enhance learning outcomes.

Practical Application: Making materials relevant and useful for both

teachers and learners in diverse contexts.

This approach aims to balance theoretical insights with practical needs,

ensuring that materials are both pedagogically sound and adaptable to

various teaching environments.

Complete task:

Match the approaches to materials development with the appropriate

language acquisition and teaching principles.

Task: Match each approach to materials development (1-6) with the

appropriate language acquisition and teaching principle (A-F).

Approaches to Materials Development:

Using Authentic Texts

Task-Based Learning

Focus on Form

Learner-Centered Activities

https://blogs.brighton.ac.uk/markthomas/2015/03/10/principles-of-elt-materials-development/
https://blogs.brighton.ac.uk/markthomas/2015/03/10/principles-of-elt-materials-development/
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Scaffolded Learning

Interactive Activities

Language Acquisition and Teaching Principles:

A. Provide opportunities for meaningful communication and real-life

language use.

B. Help learners notice and understand specific language features.

C. Encourage active learner participation and engagement.

D. Support learners with structured guidance and gradually reduce

support as they become more proficient.

E. Use tasks that require learners to use language to achieve specific

outcomes.

F. Design activities that are relevant to learners’ interests and needs.

References:

Harwood, N. (2010) English Language Teaching Materials. Cambridge:

CUP.

Tomlinson, B. (2013) Developing Materials for Language Teaching 2nd

Edition. London: Bloomsbury
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Lesson 3: Principled Approaches to Materials Design

Introduction

In this lesson, we explore principled approaches to materials design in

language teaching, emphasizing the importance of basing materials on

established learning and teaching principles. Unlike ad hoc creations or

imitations of best-selling coursebooks, materials should reflect coherent

applications of language acquisition theories, teaching principles, and

current knowledge of language use. By doing so, educators can create

more effective and engaging learning experiences for students.

What should drive the materials?

Tomlinson (2010) takes the position that language learning materials

should be driven by learning and teaching principles rather than

developed ad hoc or in imitation of best-selling coursebooks. Tomlinson

believes that materials should not be random recreations or clones of

successful materials. Instead they should be coherent and principled

applications of:

I. Theories of language acquisition and development.

II. Principles of teaching.

III. Our current knowledge of how the TL is actually used.

IV. The results if systematic observation and evaluation of materials in

use.

I.Main Theories of language acquisition

Behaviorist Theory:
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Proposed by B.F. Skinner

Nativist Theory:

Championed by Noam Chomsky,

Interactionist Theory:

This theory, associated with Lev Vygotsky,

Cognitive Developmental Theory:

Jean Piaget

Social Learning Theory:

Albert Bandura's theory

II.Principles of Teaching

Active Learning:

Clear Objectives:

Differentiation:

Assessment for Learning:

Feedback:

Student-Centered Learning:

High Expectations:

Engagement:
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Collaboration:

Reflective Practice:

1.Tomlinson (1998 cited in Harwood 2010, p.83) proposes 15
principles for materials development that are derived from SLA research

and experience.

The following six should drive materials development in ELT:

Brief explanations of the six principles proposed by Tomlinson
(1998) for materials development in English Language Teaching (ELT):

1. Expose Learners to Language in Authentic Use:

- Materials should include real-life language examples, such as

conversations, articles, and media, to help learners understand how

language is used in everyday contexts.

2. Help Learners Pay Attention to Features of Authentic Input:

- Encourage learners to notice specific language features, such as

grammar, vocabulary, and pronunciation, within authentic materials to

enhance their understanding and retention.

3. Provide Opportunities to Use the Target Language for Communicative

Purposes:

- Design activities that require learners to use the language in

meaningful ways, such as discussions, role-plays, and problem-solving

tasks, to practice communication skills.
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4. Provide Opportunities for Outcome Feedback

- Include mechanisms for learners to receive feedback on their

performance, helping them understand their progress and areas for

improvement.

5. Achieve Impact by Arousing and Sustaining Learners’ Curiosity and

Attention:

- Create engaging and interesting materials that capture learners'

interest and keep them motivated to learn.

6. Stimulate Intellectual, Aesthetic, and Emotional Involvement:

- Develop materials that appeal to learners' intellect, senses, and

emotions, making the learning experience more enjoyable and memorable.

These principles aim to create effective and engaging learning materials

that support language acquisition and practical use.

2.Harwood (2010) proposed his own principled approaches to
materials development that were derived from principles of language

acquisition and language teaching

Principle of language
Acquisition

Principles of Materials Development

1. A prerequisite for language
acquisition is that learners are
exposed to a rich, meaningful, and
comprehensible input of language in
use. (Krashen, 1985, Long, 1985)

1. Materials contain plentiful text.

2. Authentic language

3. Language input is contextualised.

4. Provide sufficient samples of language to
encourage natural recycling of language items.

2. In order for the learners to
maximise their exposure to

1. Prioritise the potential for engagement.
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language in use, they need to be
engaged both affectively and
cognitively in the language
experience. (Arnold, 1998, Tomlinson,
1998)

2. Make use of activities that make the learners
respond to text personally.

3. Use materials that make learners think and
feel before, during and after using the TL for
communication.

3. Language learners who achieve
positive affect are much more
likely to achieve communicative
competence than those who do
not. (Arnold, 1998, Tomlinson, 1998)

1. Make texts and tasks as interesting, relevant,
and enjoyable as possible to exert a positive
influence on learners’ attitudes to language and
language learning.

2. Set achievable challenges to raise learners’
self-esteem.

3. Stimulate emotive responses through use of
music, song, literature, art, and
controversial/provocative texts.

4. L2 language learners can benefit
from using those mental
resources that they typically
utilise when acquiring and using
their L1.

1. Make use of activities that encourage learners
to visualise and use inner speech before, during,
and after experiencing a written or spoken text.

2. Make use of activities that encourage learners
to visualise and use inner speech before, during,
and after using language.

3. Make use of activities that help learners to
reflect on their mental activity during a task.

5. Language learners can benefit
from noticing salient features id
the input.

1. Use an experiential approach (Kolb, 1984).

2. Provide guided discovery.

6. Learners need opportunities to
use language to try to achieve
communicative purposes.

1. Provide many opportunities for learners to
produce language in order to achieve intended
outcomes.

2. Use activities that encourage learners to use
language rather than just practising specified
features of it.

3. Design output activities that help learners to
develop the ability to communicate fluently,
accurately, appropriately, and effectively.

4. Make sure that the output activities are fully
contextualised in that learners are responding to
an authentic stimulus with a clear intended
outcome in mind.
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Principles of Language teaching Principles of Materials Development

1. The content and methodology of the
teaching should be consistent with the
objectives of the course and should
meet the needs and wants of the
learners

1. The English the learners are
exposed to should represent or
replicate the reality of language use in
typical English discourse.

2. Materials should be written in a way
that the teacher can make use of them
as a resource and not have to follow
them as a script.

2. The teaching should be designed to
help learner to achieve language
development and not just language
acquisition.

1. Activities should encourage high
level skills such as making
connections, predicting, interpreting,
evaluating, and applying.

2. Materials should provide
opportunities to use TL to achieve LOs
in a range of genres and text types.

3. Assist teacher in giving constructive
feedback.

3. The teaching should be designed so
as to provide the learners with
learning opportunities that will help
them to develop educationally in the
sense that they become more mature,
more critically astute, more creative,
more constructive, more collaborative,
more capable, and more confident as
a result of the course.

1. Materials should be cross-curricular.

2. Materials should contain elements
of content-based teaching.

3. Activities should help learners to
develop skills, which can transfer to
other subjects of study or to
professional pursuits.

4. The teacher needs to be able to
personalise and localise the materials
and to relate them in different ways to
the needs, wants, and learning-style
preferences of individual learners.

1. Materials should provide the teacher
with ideas for be localising and
personalising generic activities.

2. Materials should help teacher to
suggest ways in which individuals can
make their own choices and work at
their own level and speed.
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Conclusion

Principled approaches to materials design are essential for developing

high-quality language teaching resources. By grounding materials in

sound theories and principles, educators can enhance learners'

engagement and comprehension. This lesson highlights the

significance of incorporating authentic language use, providing

meaningful feedback, and addressing both teachers' and learners'

needs. Ultimately, a thoughtful and systematic approach to materials

development can lead to more successful language learning outcomes.
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Lesson 4: Trends in Materials Development

Introduction:

In Lesson 2, we delve into the dynamic field of materials development for

language teaching, focusing on the evolving trends that have shaped this

essential aspect of education. Materials development encompasses the

creation, adaptation, and evaluation of texts and tasks used in language

learning, whether they are in print, audio, or visual formats. This lesson

will explore the various forms that materials can take, their intended

purposes, and the principles guiding their design. Additionally, we will

examine the ongoing debate over the use of textbooks versus more

innovative and localized materials, highlighting the challenges faced by

both educators and materials developers.

What is Materials Development?

Materials ‘a term used to encompass both texts and language-learning tasks:

texts presented to the learner on paper based, audio, or visual form, and/or

exercises and activities built around such texts’ (Harwood 2010).

Materials can be:

 Informative (informing the learner about the target language).

‘Materials designers should draw upon a wide array of theories and
frameworks’ (Harwood 2010:3, In Harwood 2010).

‘Materials development is both a field of study and a practical undertaking’
(Tomlinson 2003)
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 Instructional (guiding the learner in practising the language).

 Experiential (providing the learner with experience of the language in use.

 Eliciting (encouraging the learner to use the language.

 Exploratory (helping the learner to make discoveries about the language.

(Tomlinson, 2012, p 143)

‘Materials development is both a field of study and a practical undertaking. As a

field it studies the principles and procedures of the design, implementation and

evaluation of language teaching materials. As an undertaking it involves the

production, evaluation and adaptation of language teaching materials, by

teachers for their own classrooms and by materials writers for sale or

distribution. Ideally these two aspects of materials development are interactive

in that the theoretical studies inform and are informed by the development and

use of classroom materials’ (Tomlinson, 2001, cited in Tomlinson, 2003).

Every teacher is a materials developer who needs to be able to evaluate, adapt

and produce materials so as to ensure a match between the learners and the

materials they use.

Good provider of materials will be able to:

1. Select appropriately from what is available.

2. Be creative with what is available.

3. Modify activities to suit learners’ needs.

4. Supplement by providing extra activities (and extra input)

(Dudley-Evans and St. John 1998, cited in Harwood 2010,

p.4)
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Richards and Rodgers (2001cited in Harwood 2010, p.5) claim that ‘designers will

need to determine their approach, design, and procedure’, and that materials

will be developed by these considerations.

I. Approach: the nature of language and of language teaching and learning.

II. Design: the specifications of content, and of the roles of teachers, learners,

and materials.

III. Procedure: the variety of pedagogical activities that can be drawn on.

Issues in materials Development

Since the 1980s there has been an ongoing discussion on whether textbooks are

the best medium for delivering language learning materials. Regardless of the

views of experts who criticise the use of textbooks, most language teachers

continue to use them. A British Council survey in 2008 stated that 65% of

teachers questioned always or frequently used a textbook and only 6% never did.

Arguments for using a textbook

o Cost-effective way of providing the learner with security.

o Time-saving for teachers.

o Helps administrators achieve course credibility.

Arguments against using at textbook

o Disempowers teachers and learners.
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o Course book is superficial and reductionist in its coverage of

language points.

o Removes initiative

o Difficult for teachers and learners to challenge the content of a

textbook.

(Tomlinson, 2012,p.158)

Challenges for teachers in Materials Development

 Lack of time.

 Busy teaching schedules.

 Strict syllabus with no room for deviation.

 Difficult to match all learners needs to pre-prepared materials.

‘Teachers may not be obliged to create materials from scratch, providing

them in a suitable form for the local context is another matter’ (Dudley-

Evans and St.John,1998, cited in Harwood,2010).

Challenges for Materials writers

 Number of competing demands.

 Need to produce materials suitable for a wide variety of teachers.

 Experienced and inexperienced teachers may want varying things from

materials.

 Providing detailed teachers’ notes.

 Difficult to please all the people all the time.

 Textbooks are from commercial artifacts, where profit is the main priority.

 Publishers often place a greater emphasis on how a book looks rather

than what it does.
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Holliday (1994 ) and Kumaravadivelu (1994) have called for locally appropriate

methodology to be utilised. In addition to Kerfoot’s (1993) call for ‘materials

designers to address local concerns by taking teachers’ and learners’ evaluation

into account during the development and piloting stage. There have also been

repeated requests for better communication between theorists and

practitioners.

How often do practitioners read journals to find out findings from recent

research?

What should drive the materials?

It is often stated that the needs and wants of the learners should drive the

materials, but the needs and wants of teachers should be addressed too.

Along with:

 Administrators who aim for standardisation in line with a syllabus, and

requirements of assessments.

 Government policy makers.

Trends in Materials Development

Tomlinson (2012) claims that over the years many institutions and teachers have

replaced published materials with home-made materials in order to achieve

greater relevance and engagement (p.15).

Dogme ELT movement has been especially determined to liberate teachers from

their dependence on Materials, and has developed into a methodology aiming
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to return ELT to learner centred approaches and materials. The methodology is

conversation driven as opposed to materials driven (Meddings, 2003)

Positive Trends

 There are some textbooks that engage in encouraging learners to make

discoveries for themselves.

 Materials making use of corpus data reflecting actual language use.

 Extensive reader series being produces with fewer linguistic constraints

and more provocative content.

 Increase in attempt to personalise learning process.

 Increase in attempt to gain the affective engagement of learners.

 Increasing use of internet as a source of current, relevant and appealing

texts.

 Movement away from spoken practice of written grammar towards

experience of spoken grammar in use.

 Increase in number of Ministries which have decided to produce their own

locally relevant materials.

Negative Trends

 More pronounced return to grammar being at centre of language

curriculum.

 Greater importance given in textbooks to listening and speaking than

reading and writing.

 Assumption that learners have short attention spans.

 Assumption that learners do not want to gain from intellectually

demanding activities while engaged in language learning.
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 Neglect of literature in coursebooks.

 Dominance of analytical activities which may not be beneficial for learners

with other learning styles.

 Absence of controversial issues to stimulate thought, to provide

opportunities to exchange views.

 Most coursebooks still focus in English used by native speakers.

(Tomlinson 2013, p.13)

Conclusion:

Understanding trends in materials development is crucial for educators

aiming to create effective and engaging language learning experiences.

As the field continues to evolve, it becomes increasingly important to

balance traditional and innovative approaches, ensuring that materials are

relevant and accessible to diverse learner needs. By addressing the

challenges and leveraging the positive trends, educators can enhance

their teaching practices and better support their students' language

acquisition journeys. This lesson provides a comprehensive overview of

the current landscape in materials development, offering valuable insights

for teachers and materials developers alike.
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Lesson 4: Developing Skills-based Language Learning Materials:
Reading & Writing

Lesson Objectives:

By the end of this session learners will have:

Discussed the theory around designing reading skills materials

Discussed the theory around designing writing skills materials

Evaluated reading and writing materials from a variety of EFL

coursebooks (Assignment)

Introdcution

In Lesson 4, we focus on developing skills-based language learning

materials, specifically targeting reading and writing. This lesson aims to

equip learners with an understanding of the theories behind designing

effective reading and writing materials, and to evaluate various EFL

coursebooks. By balancing theoretical knowledge with practical

application, educators can create materials that foster essential reading

and writing skills for second or foreign language learners.

1. Reading:

The development of reading material for ELT requires the knowledge of

processes and the appropriate teaching and learning contexts in which the

material will be used.
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Reading is a complex process that requires the use of multiple skills.

Readers must be able to draw upon background knowledge and relate it

to the new material they are reading. They must also be able to access

the meaning of vocabulary quickly and accurately. This involves

identifying the individual letters that make up a word and stringing them

together to form a comprehensive unit.

ELT educators face the challenge of teaching second/foreign language

readers the skills needed to successfully comprehend reading materials.

Especially they need to develop appropriate materials to explicitly teach

second/foreign language readers how to foster these many skills. Using a

balance of both theory and practice (Evans, Hartshorn, & Anderson, 2010,

p.132).

Materials for Developing Reading Skills (Masuhara, 2013)

Overview of the major approaches to teaching reading materials.

1.The reading comprehension-based approaches.

2.The language-based approaches.

3.The Skill/Strategy-based approaches.

Reading Comprehension-Based Approaches:

Focuses on developing students' ability to understand and interpret texts.

Emphasizes strategies such as predicting, summarizing, questioning, and

clarifying to enhance comprehension skills.
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Short reading passages followed by vocabulary and comprehension tests.

Traditional reading pedagogy as an approach emphasizes comprehension

in the form of the presentation of text followed by post-reading questions

on the text.

Headway (Soars & Soars, 2012) provides classic examples of the

Reading Comprehension–Based Approach.

How do the testing techniques of Q&A, True/False, gap-filling or matching

activities nurture the reading abilities of learners?

Williams and Moran (1989 cited in Masuhara 2013) identified three

possible aims:

to check comprehension to facilitate comprehension simply to ensure that

the learner reads the text

Language-Based Approaches:

Integrates language learning with reading activities. Emphasizes the use

of authentic texts and real-life contexts to teach grammar, vocabulary, and

language structures alongside reading skills.

Recent literature on reading in a second/foreiog language seems to

acknowledge the vital importance of nurturing learners’ automatic

language processing ability in order to facilitate successful reading.

Vocabulary and grammar exercise often feature heavily in the reading

sections of coursebooks as well as the language sections.
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Pre-reading activities are often popular.

Many reading units feature short texts used mainly for teaching grammar.

The language based approaches to reading seems to have gained

support at least twice in ELT: first in the 1950s-60s and then in the 1980s-

present.

Behaviourist views led to reading being treated as a means to language

practice through use of simplified texts and graded readers.

Linguistic simplification in many coursebooks (Tomlinson & Masuhara

2013)

Later there was strong support for language-based approach from the eye

movement studies.

‘Skilful readers visually process virtually each letter of every

word they read, translating print to speech as they go. They do so

whether they are reading isolated words or meaningful connected text.’

The LB approach to reading seems to have regained support in claiming

that in order to read fluently the learners need general language ability

and especially, automatic word recognition.

Vocabulary studies (Schmitt 2010 cited in Masuhara 2013, p.370) indicate

that fluent reading requires:

-Fast and automatic word identification
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-Extensive knowledge of the lexicon(Extensive knowledge of the lexicon

refers to having a broad and deep understanding of the vocabulary of a

language.)

-The ability to attribute the most appropriate meanings to lexical items in

relation to their context and co-text.

Skill/Strategy-Based Approaches:

Skill as an acquired ability, which has been automatized and operates

largely subconsciously whereas a strategy is a conscious procedure

carried out in order to solve a problem (Masuhara, 2013, p.373).

It concentrates on teaching specific reading skills and strategies, such as

skimming, scanning, inferring, and critical thinking. Aims to equip students

with tools they can apply to a variety of texts and reading situations.

Skill learning was used by the proponents of the ‘Communicative

approach’ in the 1970s often to contrast with knowledge or conceptual
learning1.

Guessing the meaning of unknown words. (lower level)

Inferring what is not explicitly stated in the text. (higher level)

Identifying the main idea.

The value of teaching discrete reading2 skills is controversial but

coursebooks continue to provide activities designed to nurture these skills.
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1. Knowledge or Conceptual Learning:Focused on learning about the

language, such as its grammar rules, vocabulary, and structure. Often

involved rote memorization and theoretical understanding.Traditional

methods like grammar-translation or audio-lingual approaches were more

focused on this type of learning.
2. typically refers to reading activities that focus on understanding specific

pieces of information or particular skills in isolation. This approach

contrasts with integrated reading activities that blend multiple skills and

contexts.

Skills/strategy bases reading approaches share the following in

common:

-a view that in order to read effectively, readers need a range of skills and

strategies:

-an awareness that different readers may have different reading problems:

-a view that guided practice will help learners learn necessary skills and

strategies

Task 1: Look in a copy of a textbook such as Headway and identify the

reading comprehension-based approach.

Task 2: Look through the coursebooks to see if you can identify any of

these reading skills.

Post Methods Era
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Research and theory in second/foreign language teaching have moved us

from a reliance on methodologies to a post method era in which principles

guide our language teaching decisions.

Curricular principles:

Responsiveness

Cohesion

Stability

Curriculum Development principles in theory and practice
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2.Writing:

Hyland (2003) notes that ‘materials are used to provide a stimulus to

writing. To assist students towards understanding the language they need

to write effectively and to help teachers with ideas for organising lesson

activities’ (p.391).

1. Models:

These are sample text exemplars that show rhetorical forms and

structures of the target genres. They serve as examples for students to

follow and learn how to structure their own writing.

2. Language Scaffolding:

Language scaffolding refers to the educational practice of providing

structured support to learners as they acquire new language skills. This

support is gradually reduced as learners become more proficient.

Techniques include modeling correct language use, offering prompts and
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cues, asking guiding questions, providing feedback, and encouraging self-

correction. The goal is to help learners build confidence and

independence in using the language.

3. Reference:

These are resources, either online or paper-based, that offer information,

explanations, and examples of relevant grammatical, rhetorical, or stylistic

forms. They serve as tools for students to consult when they need to

understand how to apply these forms in their writing.

4. Stimulus:

These materials are designed to stimulate writing. They can include

texts from papers or the internet, as well as multimedia such as videos,

graphics, audio materials, or real-life objects (realia) that inspire students

to write.

This structured overview helps in understanding how different types of

materials can be used to support and enhance writing instruction by

serving distinct purposes.

Families of text-types (Hyland, 2013, p.395)
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Joint construction refers to collaborative writing, where multiple

participants work together to create a text. This approach allows for

diverse perspectives and contributions, leading to a richer and more

comprehensive final product.

Examples:

Emails: Drafted and revised by multiple team members.

Internet Chat: Conversations where participants collaboratively develop

responses or solutions.

Letters: Co-authored letters with contributions from different people.

Printed, with Respondent Spaces

This refers to forms or documents that are printed with designated spaces

for respondents to fill in their answers or information. These types of texts

are often structured to collect specific data or responses from the reader.

Examples:
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Surveys: Forms with spaces for respondents to provide their answers.

Application Forms: Documents with fields for applicants to fill in their

personal information.

Questionnaires:

Textbooks as writing materials

Adding: supplementing what the textbook offers with extra readings,

tasks or exercises.

Deleting: omitting repetitive, irrelevant, potentially unhelpful or difficult

items.

Modifying: rewriting rubrics, examples, activities or explanations to

improve relevance, impact or clarity.

Simplifying: rewriting to reduce the difficulty of tasks, explanations or

instructions

Reordering: changing the sequence of units or activities to fit more

coherently with course goals.

Textbooks as writing materials?

Textbooks can be highly effective as writing materials in language learning

and teaching for several reasons:
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Structured Content: Textbooks provide a clear, organized structure,

making it easier for learners to follow a logical progression of skills and

concepts.

Variety of Genres: They often include a range of writing genres, such as

essays, reports, and creative writing, exposing students to different styles

and purposes.

Model Texts: Textbooks provide model texts that learners can analyze

and emulate, helping them understand the features of good writing.

Practice Exercises: They include various exercises and activities that

help learners practice different writing skills, from grammar and

vocabulary to organization and coherence.

Scaffolding: Textbooks often scaffold writing tasks, providing guidance

and support that gradually diminishes as learners become more confident

and competent.

Assessment Tools: They usually come with assessment tools and

rubrics to help teachers evaluate and provide feedback on students'

writing.

Consistency: Using a textbook ensures consistency in the learning

materials and methods, which can be especially useful in a classroom

setting.

The Internet and writing materials
The internet offers teachers a number of advantages:

Offers access to a massive supply of authentic print, image and video

materials.
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Provides opportunities for student written communication (with classmates

and beyond).

Offers practice in new genres and writing processes.

Encourages collaborative research and writing projects.

Generates immediate automated feedback and evaluative comments.

Offers students as-you-write computer-based grammar and spell checker

Provides students with access to dictionaries, corpora, and reference aids

as they write.

Enables teachers to manage learning websites and to collect activities

and reading together with blogs, assignments, etc. and to track and

analyse student errors and behaviours.

Facilitates opportunities for students to publish their work to a wider

audience.

Creating writing materials

Satisfying but time consuming. Dudley-Evans and St.John 1998 cited in

Hyland 2013, p.400) claim that just 1 hour of good learning materials from

authentic texts can consume at least 15 hours of a teacher’s time.

A good reason to form material writing teams.

A Model of Materials Design

Examlpe:
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Conclusion

By mastering the principles of developing skills-based materials for

reading and writing, educators can significantly enhance the language

learning experience. This lesson underscores the importance of

integrating theory with practical strategies to address the diverse needs

of learners. Effective materials not only improve comprehension and

writing abilities but also engage students intellectually and emotionally,

ensuring a more holistic approach to language education.
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Lesson 5: Developing Skills-based Language Learning Materials:
Speaking & Listening

Introduction:

In this course, we will delve into the principles and practices of

designing effective materials that enhance learners' speaking and

listening abilities. We will explore both theoretical foundations and

practical applications to equip you with the tools needed to create

engaging and impactful language learning resources. By fostering a

deeper understanding of these key skills, we aim to support your efforts

in developing comprehensive and dynamic learning experiences.

By the end of this session learners will have:

-Discussed the theory around designing speaking skills materials

-Discussed the theory around designing listening skills materials

-Evaluated speaking and listening materials from a variety of EFL

coursebooks

Speaking

-‘Speaking is a unique form of communication which is the basis of all

human relationships and the primary channel for the projection and

development of individual identity’ (Hughes 2010, p.208).

-More than any other language skills, speech production is intimately

tied up with questions relating to feelings, emotion, and identity.

- Spontaneous spoken discourse unites speaker and content at time of

production. It is a high risk activity for second/foreign language user.
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Differences between spoken and written language

Features of spoken language: Features of written language:
1.Conveyed by sound.

2.Spontaneity – spoken

language is unedited and

contains many non-fluency

features such as false starts,

repetitions, and hesitations.

3.Two-way activity. Interaction

means immediate feedback.

4.Can convey meaning through

non-verbal signals, such as

gestures, facial expressions,

eye contact, and through

prosodic features of voice, such

as volume, speed, stress, and

intonation.

5.Informal colloquial vocabulary;

can include slang, swearing,

made-up words, and vague

language.

6.Often lower status in society.

7.Frequent changes of topic, not

always clear structure, loosely

1.Conveyed by written symbols.

2.Planned – drafting takes place

to edit out mistakes or

redundancy of extra words.

3.One-way activity, no

possibility of immediate

feedback.

4.Can use graphology, such as

layout, punctuation, fonts, and

pictures to convey meaning.

5.Complex vocabulary used,

more formal, sometimes

technical jargon.

6.Given higher status in society.

7.More carefully and logically

structured.

8.Usually fully formed

sentences. Complex and varied

sentence structure used.

9.Standard English used; accent

and dialect are only represented
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connected subject matter.

8.Does not often use fully

formed complete sentences.

9.Accent and dialect can be

used.

10.Context-bound and can,

therefore, afford to be inexplicit,

i.e. interaction means the

listener can ask for clarification.

The physical environment can

explain a lot - things that may

not actually be there.

11.Uses 'and' to link ideas.

12. Has to be deliberately

preserved or recorded for future

access and reference.

in dialogue when characters.

10. Not context-bound. No

interaction, no shared context

with audience means the text

has to explain everything

explicitly and clearly to make

sure there are no

misunderstandings.

11.Uses explicitness to ensure

clarity.

12.Does not require deliberate

preservation as written records

are automatically preserved.

Grice's Conversational Maxims

The success of a conversation depends upon the various speakers'

approach to the interaction. The way in which people try to make

conversations work is sometimes called a co-operative principle. This

can be explained by four underlying rules or maxims. They are also

named Grice's maxims, after the language philosopher, H. P. Grice.

They are the maxims of quality, quantity, relevance, and manner.
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Materials to teach speaking skills

Materials to teach skills of speaking need to find a balance between a

number of conflicting demands, including:

1. Individual speakers’ affective needs in private and unpredictable

discourse contexts.

2. Informal day-to-day encounters where there is a high tolerance of

grammatical errors, ellipsis, vagueness, and reformulations among

native speakers.

3. Public or formal uses of spoken discourse such as presentations,

exams, interviews or formal meetings where accuracy and lexical range

may be more valued and cognitive demands are high.

4. Local and international varieties of spoken English that are more

diverse than the written mode and judgement is required as to how to

teach a variety or varieties that are not bland and decontextualized, but

at the same time meet learners’ needs in increasingly internationalised

contexts.

(Hughes 2010, p.208)

Broad Aims of Materials Development:

1. One broad aim of materials to teach the skill of speaking should be

to raise awareness of this feature of speech (such as: intonation, stress,

rhythm, and the use of pauses)

2. Materials to teach speaking should be to help learners understand

that effective speaking skills are based on collaboration between

language users.(i,e, involves interaction and cooperation between



48

speakers, highlighting the importance of listening, turn-taking, and

responding appropriately in conversations).

3. Materials to teach the skill of speaking can usefully deal with; is the

fact that context and user strongly influence language choices and

interpretation. (Pragmatics and cultural context,i,e;meaning in context)

and cultural differences in communication.)

Sources of theoretical and descriptive analysis

There is a wide variety of sources of theoretical and descriptive

analysis of the spoken mode, which can nowadays inform the

production of materials to teach the skill of speaking, including:

Study of spoken corpora

Insights from conversation analysis, discourse, and pragmatics studies

Work on affect and creativity in language

Interactional linguistics

Speech processing and psycholinguistics.

1. Study of Spoken Corpora:

This involves analyzing large collections of recorded spoken language

(corpora) to understand common patterns, vocabulary, and structures

used in real-life communication. It helps in developing authentic

materials that reflect actual speech.

2. Insights from Conversation Analysis, Discourse, and
Pragmatics Studies:
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These fields examine how people use language in conversations, the

structure of spoken discourse, and the meaning derived from context.

Insights from these studies help create materials that teach learners

how to navigate real-world conversations effectively.

3.Work on Affect and Creativity in Language:

This research explores how emotions (affect) and creativity influence

language use. It informs materials that encourage expressive and

dynamic speaking, allowing learners to use language more freely and

creatively.

4. Interactional Linguistics:

This field studies the ways in which language is used in social

interactions. It provides insights into how people manage conversations,

take turns, and use non-verbal cues, helping to create materials that

improve interactional competence.

5. Speech Processing and Psycholinguistics:

These areas of study focus on how the brain processes spoken

language and how people produce and understand speech. Findings

from this research help in designing materials that support effective

speech production and comprehension.

Task

Look through 2 different textbooks and explore the speaking tasks and

the materials.
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4. Listening

Ice-breaker:

Task 1

Discuss the procedure you follow when you teach/when you did a

listening activity.

Materials for listening skills

Most will be focused on the product. These product-based lessons are

merely testing comprehension without focusing on how to listen

effectively.

Usually pre-listening and post-listening activities are product-based.

Listening lessons should include activities that teach learners explicitly

how to listen effectively as part of their ongoing language development

Goh (2010) refers to this type of process- based listening instruction as

metacognitive instruction in listening.

Metacognition is often defined as awareness about one’s processes in

learning, and the appraisal and regulation of these processes.

Metacognitive instruction in listening

Metacognitive instruction in listening has been shown to have several

achievable goals and is particularly beneficial to weaker learners.

1. It improves learner affect (confidence, motivation, and interest) in

listening.
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2. It increases learners’ knowledge about the listening process and

about themselves as second/foreign language listeners.

3. it improves listening performance and strategy use for facilitating

comprehension.

ACTIVITIES for METACOGNITIVE INSTRUCTION

(Goh 2010, p.187)



52

List of References

Bao, D. (2013) ‘Developing Materials for Speaking Skills’ in

Tomlinson,B.(ed) Developing Materials for Language Teaching London:

Bloomsbury. 407-428

Goh, C.(2010) ‘Listening as process: Learning activities for self-appraisal’

in Harwood, N. English language teaching materials: theory and practice.

Cambridge: CUP. 179-224

Hill, D.A. and Tomlinson, B. (2013) ‘Coursebook Listening Activities’ in

Tomlinson, B.(ed) Developing Materials for Language Teaching London:

Bloomsbury. 429-442

Hughes, R. (2010) ‘Materials to develop the speaking skill’ in Harwood, N.

(ed) English Language Teaching Materials: Theory and Practice.

Cambridge: CUP 204-224



53

Session 6 : Developing Language based materials:Grammar &
Vocabulary

Introduction:

The development of language-based materials for teaching grammar

and vocabulary plays a crucial role in second language acquisition.

Effective grammar instruction helps learners develop grammatical

competence, essential for mastering a new language. Despite the

conservative influence of educational institutions and major publishers,

grammar instruction remains prominent in EFL. This course will explore

various methodologies and criteria for creating engaging and effective

grammar materials, as well as the importance of context in vocabulary

teaching.

Learning Objectives

By the end of this session learners will have:

-Discussed the theory around designing language based materials

-Learners will comprehend the key principles behind creating effective

grammar and vocabulary teaching materials.

Grammar

The development of grammatical competence has an important role in

second language learning and still maintains its dominance.

Much of the present position of grammar today with EFL is due to the

conservatism of ministries of education and the major publishing houses.

Current situation is subject to much criticism.
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Long and Robinson

Focus on individual language forms (FonFs)

Proposes Focus on form (FonF)

Learners notice forms as they occur and consider how they are used to

establish meanings.

Part of TBL

Some Criteria

Some criteria for the creation of grammar materials and suggest some

guidelines.

The writer of materials for the teaching and learning of grammar has a

number of considerations to take into account:

 The age and level of the learners who will be using the materials.

 The extent to which any adopted methodology meets the

expectations of learners, teachers, and educational culture.

 The extent to which any contexts and co-texts which are employed

in order to present the grammar areas will be of interest to learners.

 The nature of grammatical areas to be dealt with, in terms of their

form, their inherent meaning implications, and how they are used in

normal spoken/written discourse.

 The extent to which any language offered to the learners for then to

examine the grammar used represents realistic use of the language.

 Any difficulties that learners can be expected to encounter when

learning these areas of grammar.
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Vocabulary

Vocab teaching has the goal of supporting language use across all four

skills.

Arguments against decontextualized vocab learning

 Deliberate learning can only account for a small proportion of the

vocabulary knowledge of the learners.

 Deliberate learning not in a communicative context does not result in

much learning.

 Deliberate learning not in a communicative context does not help

later vocabulary use in communicative contexts.

These arguments go against findings of second language vocabulary

research.

Three ideas that are very important in vocabulary materials development.

1. Planned vocabulary learning

2. Conditions for learning

3. These conditions need to occur in activities that go across the four

strands of

a. Learning from meaning focused input

b. Learning from meaning focused output

c. Deliberate language focused learning

d. Fluency development

1. Planned vocabulary learning

Vocabulary levels and text coverage
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Vocabulary level % Coverage
High frequency (3,000 word families) 90

Mid-frequency (6,000 word families) 5

Low frequency (10th 1,000 word family level on 1-2

Other (proper nouns, exclamations, transparent

compounds, abbreviations)

3-4

Total 100

(Nation 2013:352)

Academic Word List (Coxhead, 2000)

http://www.victoria.ac.nz/lals/resources/academicwordlist/

When designing vocabulary materials it is important to take a cost/benefit

approach. High frequencies give a greater return in opportunities.

However, mid and low frequency words tend to carry a lot of the meaning

in the text and so learners must eventually learn them (Nation 2006)

2. Conditions for learning

Noticing

Retrieving

Elaborating

In materials design:

 Noticing is encouraged by using typographical features such as

putting the word in italics or bold, by defining the word orally, or in

the text, by pre-teaching.

http://www.victoria.ac.nz/lals/resources/academicwordlist/
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 Retrieving is encouraged through meaning focused use of the four

skills through allowing learners time to retrieve and through activities

like retelling, role-play, or problem-solving.

 Elaborating is a more effective process because it involves retrieval

but enriches the memory for an item as well as strengthening it.

Examples include meeting a known word in listening or reading

where it is used in a way that stretches its meaning for the learner.

Learning from meaning focused input

Examples: graded readers

a. Learning from meaning focused output

Example spoken communicative activities

b. Deliberate language focused learning

A range of activities for vocabulary learning

c. Fluency development

If the vocabulary cannot be fluently accessed, then the

vocabulary learning has been for little purpose. Fluency is

likely to develop if the following conditions are met.

1. The learners take part in activities where all the language

items are within their previous experience.

2. The activity is meaning focused.

3. There is support and encouragement for the learner to

perform at a higher than normal level.
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Conclusion:

In conclusion, developing high-quality language-based materials for

teaching grammar and vocabulary is essential for fostering effective

second language learning. By considering learners' needs,

incorporating meaningful contexts, and adopting innovative

methodologies, educators can create engaging and effective

instructional materials. This course aims to provide educators with the

knowledge and tools to design materials that not only support language

acquisition but also enhance learners' overall linguistic competence and

confidence.
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Lesson 7 : Evaluation of Published Materials

Learning objectives:

-By the end of this session learners will have:

-Discussed the theory around evaluating published materials

-Evaluated materials using theory.

3 MAIN STAGES IN EVALUATION

The three main stages in evaluation, according to McGrath (2002),
are:

1. Pre- use: This stage involves evaluating materials, tools, or processes
before they are implemented to predict their effectiveness and suitability.

2. In-use:involves periodic meetings to discuss questions like What

worked well? What difficulties did learners have? and What additional help

might be needed? Planning every lesson based on a coursebook involves

in-use evaluation,

3. Post –use:allows for a comprehensive assessment of the effects of
using the materials, considering short-term effects (like motivation) or

long-term effects (measured by retention or application of learning)

Before starting the evaluation and the analysis of any published materials,

we need consider the learner needs and the context factor ( teachers,

institution, learners factor..)

Context analysis and survey of learner needs.
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The following summary of the learner factors that need to be considered

in materials selection draws on Daoud and Celce-Murcia (1979),

Matthews (1991), Harmer (1991), McDonough and Shaw (1993), and

Cunningsworth (1995).

1. Age range

2. Proficiency level

3. First language

4. Academic and educational level

5. Socio-cultural background

6. Occupation (if relevant)

7. Reasons for studying

8. Attitudes to learning

9. Previous language learning experience

10. Language-learning aptitude

11. General expectations

12. Preferred learning style

13. Sex distribution

14. Interests

Learner needs

1. Dialect (BrE v Am.E)

2. Language skill emphasis

3. Contexts and situations of use

4. Subskills

5. Notions

6. Functions

7. Language –system emphasis

8. Language forms
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9. Whether language systems will be used productively, receptively or

both

10. Attention given to mechanics ( handwriting spelling,

punctuation)

Teacher Factors

1. Language competence

2. Familiarity with target language

3. Methodological competence and awareness

4. Experience of teaching the kind of learner for whom the materials

are being selected.

5. Attitude to teaching and learners

6. Time available for preparation

7. Beliefs about teaching

Institutional factors

1. Level within educational system

2. Public/private sector

3. Role of target language (English medium/English as curriculum

subject)

4. Time available

5. Timetable

6. Class size

7. Physical environment

8. Additional resources

9. Aims of programme

10. Syllabus

11. Form of evaluation
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12. Decision making process.

These pre-evaluation stages are important, including textbook analysis.

Textbook analysis at three levels (based on Littlejohn 1998 (195-202)):

The goal of textbook analysis is to provide a detailed description, which

can range in complexity. Beyond the foundational level, the focus shifts to

uncovering the underlying assumptions and beliefs, as well as predicting

potential effects. This analysis involves making inferences and deduction.

The process becomes increasingly subjective yet more enlightening

( Littlejohn,1998). This progression can be observed in Table 1 below.

Level Focus of
analysis

Examples of features to be considered

1 ‘What is there’ Publication date; intended users; type of

materials; classroom time require; intended

context of use; physical aspects, such as

durability, components. Use of colour, the

way the material is divided up across

components; how the student’s book is

organised; and how learners and teachers

are helped to find their way around.

2 ‘What is

required of

users’

Tasks: what the learner has to do; whether

their focus will be on form, meaning or

both; what cognitive operations will be

required; what form of classroom

organisation will be involved (individual,

pair whole class); what medium will be
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involved; who will be the source of

language or information

3 What is implied’Selection and sequencing of content and

tasks; distribution of information across

teacher and student components;

reconsideration of information collected at

levels 1 and 2

Methods of Analysis and Evaluation

1. The impressionistic method

Impressionistic analysis aims to get a general sense of the material.

This method involves an "impressionistic overview" (Cunningworth,

1995), which is broad but relatively superficial. For global textbooks, it

typically includes looking at the publisher's description, the contents

page to understand the syllabus and coverage, and skimming through

the book to observe the organization, topics, layout, and visuals.

2. The Checklist method
A checklist is a list of items used for comparison, identification, or

verification.The checklist method emphasizes system and objectivity,

while the impressionistic method is more subjective. The checklist

Method has at least four advantages :

 It is systematic:ensuring that all elements that are deemed to be

important are considered

 It is cost effective:recording a great deal of info in a short space of
time
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 Information recorded in a convenient format:(allowing for easy

comparison between competing materials )

 Explicit:(offering a common framework for decision-making)

3. The in-depth method
 Looks at the kind of language description

 Underlying assumptions about learning

 Values materials are based on

In-depth techniques go beneath the publisher's and author's claims to look

at, for instance, the kind of language description, underlying assumptions

about learning or values on which the materials are based or, in a broader

sense, the socio-political systems within which they are used. Ellis (1998)

distinguishes two types of in-depth evaluation: micro-evaluation, which

focuses on specific features of the materials (e.g., particular tasks or texts),

and macro-evaluation, which looks at entire units or the overall nature of

the materials (e.g., the approach to language learning or the cultural

messages conveyed).
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Criteria for Evaluation

There are fundemental criteria in general : learner’s needs, learner’s

level,age, frequency, students cultural and educational background, class

size

According to McGrath (2002) appropriateness of criteria to the evaluative

purpose and transparency of criteria should be considered.

1. From general to specific (essential/secondary)
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2. Commentary:

practical considerations;

support for teaching and learning;

context relevance;

appeal to learners

Criteria for Evaluation:

Practical considerations:

The importance of ensuring the continued availability of educational

materials, focusing on components like teacher’s books and audio--visual

aids. It emphasizes that the availability of these materials is crucial for the

smooth progression of students from one level to the next.

Support for teaching and learning:

The minimum requirement in terms of published materials is a student’s

book. This may or may not contain progress tests. From a teacher’s point

of view, life is easier if it does, although some teachers with the time and

confidence might prefer to write their own. Similarly, the provision of a

teacher’s book, audio-recordings, and a student’s workbook or

photocopiable worksheets containing additional exercises all reduce

pressure on the teacher. Learners should also be able to use the material

for self-directed study.

Context relevance:



67

This is probably the most important criterionwhich focusses on aligning

educational materials with the learners' characteristics and the teaching

context. If the material does not fit well, teachers may face additional work

and pressure. It also suggests that evaluators check whether the authors

have professional knowledge of the context for which the materials are

intended.

Appeal to learners:

How crucial it is for educational materials to be appealing to students. This

involves ensuring that the layout is clear, the visuals are engaging, and

the topics are interesting. By focusing on these elements, the materials

are more likely to hold students' attention and motivate them to learn. It is

also important to choose materials that won't become outdated quickly,

like news stories or images of celebrities, and suggests getting feedback

from students to gauge their preferences.

Task 2
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Look through procedure for first glance evaluation and use it to evaluate

and analyse any Algerian English coursebook.

Reference List and Required Reading

McGrath, I. (2002) Materials Evaluation and Design for Language

Teaching. Edinburgh: Edinburgh University Press

Additional Reading

Amrani, F. (2011) ‘The process of evaluation: a publisher’s view’ in

Tomlinson , B. (ed) Materials Development in Language Teaching.

Cambridge: CUP 267-295
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Ellis, R. (2011) ‘Macro-and micro evaluations of task-based teaching’ in

Tomlinson, B. (ed) Materials Development in Language Teaching.

Cambridge: CUP 212-235

Littlejohn, A. (2011) ‘The analysis of language teaching materials: inside

the Trojan Horse’ in Tomlinson, B. (ed) Materials Development in

Language Teaching. Cambridge: CUP 179-211

Masuhara, H. (2011) ‘What do teachers really want from coursebook?’ in

Tomlinson, B. (ed) Materials Development in Language Teaching.

Cambridge: CUP 236-265

McDonough, J., Shaw, C., and Masuhara, H. (2013) ‘Evaluating ELT

Materials’ in Materials and Methods in ELT: A teacher’s guide 3rd edn.

Oxford: Wiley Blackwell, 50-62

McGrath, I. (2006) Teachers’ & Learners’ Images for Coursebooks, ELT

Journal, 60/2: 171-180

McGrath, I. (2013) ‘ How teachers evaluate textbooks’ in Teaching

Materials and the Roles of EFL/ESL Teachers. London: Bloomsbury, 105-

126

Timmis, I. (2014) ‘Writing materials for publication: Questions Raised and

Lessons learned’ in Harwood, N. (ed) English Language Teaching

Textbooks: Content, consumption, Production. Basingstoke: Palgrave

Macmillan, 241-261



70

Lesson 8: Materials for Testing and Assessment (1)

Session outline

Purposes and types of assessment

Formative/Summative assessment

Test formats

Key areas of language testing

Practical tasks

- Designing test items

- Designing an exam component

Discussion:

Discuss a language test you have taken.

What was it called?

What specific area of language or skills was it testing?

How did you feel about it?

Have you had any involvement in designing materials

for testing purposes?

Why do we assess?: Purposes of assessment include:

To monitor progress and/or performance

To evaluate achievement

To provide feedback so learners can improve

To provide feedback to teachers

To improve teaching
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To provide motivation

To diagnose strengths and weaknesses

To correct mistakes

To grade or rank a learner

To act as a gateway to next level

To evaluate a course or programme of study

To predict success in future course/employment

To select for future employment

Task: Match each of the following tests (1-5) with the description of its
purpose (a-e):

1) Placement Test

d) To help determine which class/group a learner should go in.

2) Diagnostic test

c) To identify needs or areas of difficulty.

3) Progress test

b) To check what has been learnt by a certain stage in a course.

4) Proficiency Test

e) To assess the general language ability of students.

5) Achievement Test

a) To check if students have learnt what has been taught.

a) To check if students have learnt what has been taught.

b) To check what has been learnt by a certain stage in a course.
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c) To identify needs or areas of difficulty.

d) To help determine which class/group a learner should go in.

e) To assess the general language ability of students.

Key:

1) Placement Test

- To help determine which class/group a learner should go in.

2) Diagnostic test

- To identify needs or areas of difficulty.

3) Progress test

- To check what has been learnt by a certain stage in a course.

4) Proficiency Test

- To assess the general language ability of students.

5) Achievement Test

- To check if students have learnt what has been taught.

Modes of assessment: Formative and Summative

Task: Categorise each item according to whether you think it is a typical
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feature of formative or summative assessment.

Formative Summative

Continuous assessment - Final assessment

Process - Product

Homework - Exams

Portfolio/journal - Formal test

Everyday situation - High stakes situation

Monitoring progress - Monitoring achievement

Classroom-based - Test conditions

Self/peer assessment - External marking

Emphasis on feedback - Emphasis on grades

Test tasks and formats:

Provide some examples of different test formats:

e.g. Multiple choice

- True/false/not given

Matching - Cloze

Translation - Completion

Transformation - Short answer questions

Interview - Essay/report writing

Presentation - Group discussion
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Are these formats examples of subjective or objective testing?

What makes a good test?

1. Reliability

Are the test scores consistent? (testing/marking, re-testing/re-marking)

Can we depend on the test results?

2. Validity

Is the test measuring what it is supposed to measure?

3. Washback

Is the effect on language learning/teaching positive or negative?

4. Practicality

Is the test easy to construct, administer, mark?

Item analysis:

Look at the test items on the handout and identify any limitations.

Using the texts provided, design a T/F/NG question for Section 1 and a Multiple
Choice item for Section 2.

Trial and comment on the test items
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Look at the sample items from the IELTS General Training Test.

Validity

Face validity

Does the test look like it measures the appropriate areas of focus?

Content validity

Is the test a representative sample of the relevant language skills covered in a
course?

Does it provide 'a representative sample of tasks from a well-defined target
domain’? (Bachman 1990: 310).

e.g. End of course exam only covers 1 module > low content validity

Construct validity

Is the measure is actually measuring what it is intended to measure (i.e. the
construct)?

e.g. if testing listening, should not be testing reading, writing or memory

Is the test based on a sound theory of language learning?

e.g. M/choice v CLT > low construct validity

Criterion validity (External - compare concurrent/predictive )

Do the results correspond with another/external dependable assessment tool?

e.g. CEFR http://www.examenglish.com/examscomparison.php

Test evaluation
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Comment on the IELTS and TOEFL iBT writing

task samples according to:

- Reliability

- Validity

-Washback

IELTSWriting

Uysal (2010) identifies the following points:

Reliability:

Appropriateness of tasks and prompts.

Validity:

Matching of test tasks and target language use (TLU).

Cultural differences in writing should be considered.

See article for further details.

Washback

Is the effect on language learning/teaching positive or negative?
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Uysal (2010: 319) suggests that IELTS should promote the

‘communicative aspects of writing rather than strict rhetorical conventions’

imposed by the Western norm

Washback in IELTS and TOEFL iBT

Erfani (2012) researched IELTS and TOEFL iBT in Iran:

Positive washback

- Promotion and development of skills through interaction in tasks

Negative washback

- Narrowing the scope of teaching and learning – sample papers/strategies.

Implications: Raise awareness of test constructs and the importance of

communicative approaches to teaching the materials that provide ‘opportunities

to go beyond the demands of the test.’ (Erfani, 2012: 194)

See article for further details.

Practicality

Is the test easy to construct, administer, mark?

Reorder the key stages of test construction:
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Analyse the results

Consider purpose, abilities tested, results, washback, constraints

Write the test (sampling, item writing and moderation, scoring key)

Pre-test, analyse, revise

Write a test development report

Administer the test

Write test specifications (the official statement about what is being tested and
how tested)

The stages of test construction

Consider purpose, abilities tested, results, washback, constraints

Write test specifications (the official statement about what is being tested and
how tested)

Write the test (sampling, item writing and moderation, scoring key)

Pre-test, analyse, revise

Administer the test

Analyse the results

Write a test development report

(Hughes 2002)

The Cambridge English test development cycle:

validity and validation

http://www.cambridgeenglish.org/research-and-validation/validity-and-
validation/testcycle.aspx

http://www.cambridgeenglish.org/research-and-validation/validity-and-validation/testcycle.aspx
http://www.cambridgeenglish.org/research-and-validation/validity-and-validation/testcycle.aspx
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Group Task

You have been asked to provide a plan for an end-of-course

exam for the MA in ELT.

This summative test aims to assess reading, writing and speaking

skills.

In groups, design one component considering the following:

- Specific format and tasks

- Possible content/texts

Duration of each component

Breakdown/weighting of components

References and further reading

Alderson, J.C., Clapham, C, and Wall, D. (1995) Language Test Construction and
Evaluation. Cambridge:

Cambridge University Press.

Bachman, L. F. (1990) Fundamental considerations in language testing. Oxford :
Oxford University Press.

Cambridge IELTS 8 (2011). Cambridge: Cambridge University Press.

Douglas, D. (2000) Assessing Languages for Specific Purposes. Cambridge:
Cambridge University Press.
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Erfani, S.S. (2012) A Comparative Washback Study of IELTS and TOEFL iBT
on Teaching and

Learning Activities in Preparation Courses in the Iranian Context. English
Language Teaching, 2012,

Vol.5(8)

Henning, G. (1987) A Guide to Language Testing. Cambridge: Newbury House
Publishers.

Hughes, A (2002) Testing for Language Teachers (2nd Edition) Cambridge:
Cambridge University Press.

TOEFL iBT with CD-ROM (2006) New York: Kaplan.

Uysal, H.H. (2009) A critical review of the IELTS writing test. ELT Journal,
2010, Vol.64(3), 314-320

Useful websites

IELTS. www.ielts.org

Cambridge ESOL. http://www.cambridgeenglish.org/exams/

Language Testing (online) http://ltj.sagepub.com/content/by/year

Article from LT about testing for HE:

http://languagetesting.info/whatis/scenarios/4hedu.php

Present your plan to the group.

What challenges or constraints might this assessment present?
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Lesson 9: Materials for Assessment and Testing 2: Formative Assessment

Learning Objectives:

By the end of this session learners will have:

Discussed the theory around formative assessment.

Compared different classroom instruction methods.

Created a formative assessment task.

Discussion

With your partner discuss what you believe is the greatest influence on your
learners’ learning.

Professor John Hattie's Table of Effect Sizes

Hattie says ‘effect sizes' are the best way of answering the question ‘what has the
greatest influence on student learning?'.

An effect-size of 1.0 is typically associated with:

advancing learners' achievement by one year, or improving the rate of learning by
50%.

a correlation between some variable (e.g., amount of homework) and achievement
of approximately 0.50.

A two grade leap in GCSE, e.g. from a C to an A grade.

An effect size of 1.0 is clearly enormous! (It is defined as an increase of one
standard deviation).

Influence Effect Size

Feedback 1.13

Direct instruction 0.82

Remediation/feedback 0.65
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Challenge of Goals 0.52

Peer tutoring 0.5

Mastery learning 0.5

Homework 0.43
Questioning (Students being qu
estioned) 0.41

Advance organisers 0.37

Simulation & games 0.34

Computer-assisted instruction 0.31

Testing 0.3
Instructional media (Using state
of the art visuals, videos, etc) 0.3

Audio-visual aids 0.16

Prof. John Hattie’s effect size table
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Task

Professor Robert Marzano has reviewed and synthesised classroom based

research just like Hattie, and isolated the student activities with the highest effect

size.

They are very widely applicable tasks suitable for almost any subject or topic.

Rank the activities/materials in terms of what you think has the most influence on

learners’ achievement.

Marzano Classroom instruction

Graphic Organisers

The Jabberwocky Problem

‘Twas brillig, and the slithy toves

Did gyre and gimble in the wabe;

All mimsy were the borogroves,

And the mome raths outgrabe.

1. What were the slithy toves doing in the wabe?

2. How would you describe the state of the borogroves?

3. What can you say about the mome raths?

Does the student need to understand material in order to answer low level
questions directly related to the texts you give them?

5. Were the borogroves right to feel mimsey?

6. How effective was the mome raths strategy?
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Note questions 1-3 were at the bottom of Bloom’s Taxonomy, 5&6 were at the
top.

This shows that tasks at the very bottom of Bloom can just create ‘surface
learning’ without understanding.

Blooms Taxonomy and Task Design

Look at hand out.

In groups:

Develop a task for a target group of your choice combining a mixture of
developmental tasks and mastery tasks.

Black and Wiliam’s review on how to give effective feedback:

Feedback must be informative:

Medal and mission feedback with clear goals

Avoid grading and comparing too regularly

Use active feedback methods: self, peer and spoof assessment

Inside the Black Box

Read the article on Moodle for homework

AfL: Assessment for Learning

Another way of talking about Formative Assessment.
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Assessment for Learning as opposed to Assessment of Learning.

Allows teachers to gather evidence of how well students are doing on their
learning journey.

How far they have travelled.

What steps need to be taken for student to achieve goals.

Peer and Self Assessment

Students can achieve a learning goal only if they understand that goal and
can assess what they need to do to reach it.

So self-assessment is essential to learning

Review Tasks

You each have a review task.

Discuss with your group.
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In pairs create a review activity for this session.

Mini Whiteboards

1. Write True or False:

An end of course test, where the learner receives a grade, is a method of
formative assessment.

2. Write 3 different AfL techniques.

Exit Pass/ Learner Feedback

Stop Start Continue

Post-It notes

Summary

Learning Objectives:

By the end of this session learners will have:

Discussed the theory around formative assessment.

Compared different classroom instruction methods.

Created a formative assessment task.

Required Reading

Black, P, et al. (2004) ‘Working inside the Black Box: Assessment for
Learning in the Classroom’. Phi Delta Kappan, 86 (1) 8-21

Black, P, and William, D. (2010) ‘Inside the Black Box: Raising Standards
through Classroom Assessment’. Phi Delta Kappan, 92 (1) 81-90
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Lesson 10: Putting Materials Design into Perspective: Curriculum
development, Course and Syllabus design, and Needs Analysis.

Task 1:

Write a short definition of the terms ‘syllabus’ and ‘curriculum’.

Nunan (1988) defines ‘curriculum’ as concerned with the planning

implementation, evaluation, management, and administration of education

programmes. ‘Syllabus’ focuses more narrowly on the selection and

grading of content.

1. The origin of language curriculum development

Richards (2001) states that language curriculum development deals with

the following questions;

 What procedures can be used to determine the content of a

language program?

 What are learners’ needs?

 How can learners’ needs be determined?

 What contextual factors need to be considered in planning a

language program?

 What is the nature of aims and objectives in teaching and how can

these be developed?

 What factors are involved in planning the syllabus and the units of

organisation in a course?

 How can good teaching be provided in a program?
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 What issues are involved in selecting, adapting, and designing

instructional materials?

 How can one measure the effectiveness of a language program?

The history of curriculum development in language teaching starts with

the notion of syllabus design. Syllabus design is one aspect of curriculum

development but is not identical with it.

Richards (2001) defines a syllabus as a specification of the content of a

course of instruction and lists what will be taught and tested.

Curriculum development is a more comprehensive process than syllabus

design. It includes processes used to:

 Determine the needs of learners

 Develop the aims or objectives for a program to address those

needs.

 Determine an appropriate syllabus, course structure, teaching

methods, and materials selection.

 Evaluate the results from these processes.

(Richards 2001:2)

Based on Tyler (1950 cited in Richards2001:39)

1. Aims and objectives.

2. Content.
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3. Organization

4. Evaluation.

Curriculum development in language teaching as we know it today really

began in the 1960s, though issues of syllabus design emerged as a major

factor in language teaching much earlier.

Language teaching has been dominated by the method concept of

teaching, which is the notion of a systematic set of teaching practices

based on a particular theory of language and language learning (Richards

2001)

Grammar Translation Method (1800-1900)

Direct Method (1890-1930)

Structural Method (1930-1960)

Reading Method (1920-1950)

Audiolingual Method (1950-1970)

Situational Method (1950-1970)

Communicative Approach (1970-Present)

Post Methods Era?

Task 2:

How are syllabuses developed in language programs you are familiar with?
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What is the difference between syllabus design and curriculum

development?

2. Syllabus Design

Nunan (1988) argues that syllabus design is seen as being concerned

essentially with the selection and grading of content.

Task 3: Read the quotes and identify which writers are advocating a
broad approach and which a narrow approach.

Task 4:

In what ways might our language learning beliefs influence our decision-

making on what to put into the syllabus and how to grade it?

As Nunan (1988:10) claims there is not a great deal of agreement within

the teaching profession on the nature of language learning. As a result,

we must make judgements in selecting syllabus components from all the

options available.

A given syllabus will specify all or some of the following grammatical

structures, functions, notions, topics, themes, situations, activities, and

tasks. Each of these elements is either product or process orientated, and

the inclusion of each will be justified according to beliefs about the nature

of language, the needs of the learner, or the nature of learning.
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Process = a series of actions directed toward some end.

Product = the end itself.

With your partner give some examples of processes and products. For

example, a classroom conversation activity is a process, a tape recording

of their conversation is a product.

Techniques and procedures for collecting information to be used in

syllabus design are referred to as needs analysis.

4. Needs Analysis

Needs analysis as a distinct and necessary phase in planning educational

programmes emerged in the 1960s as part of the systems approach to

curriculum development and was part of the prevalent philosophy of

educational accountability ( Richards 2001:51).

Needs analysis was introduced into language teaching through the ESP

movement.
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Needs analysis in language teaching may be used for a number of

different purposes, for example:

 To find out what language skills a learner needs in order to perform

a particular role, such as sales manager, tour guide, or university

student.

 To help determine if an existing course adequately addresses the

needs of potential students.

 To determine which students from a group are most in need of

training in particular language skills.

 To identify a gap between what students are able to do and what

they need to be able to do.

 To collect information about a particular problem learners are

experiencing.

(Richards 2001:52)

Many different sources of information should be sought.

Examples include:

 Samples of student writing

 Test data

 Reports by teachers

 Interviews

 Questionnaires
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 Meetings

 Self-ratings

 Observation

 Collecting learner language samples

 Task analysis

 Case studies

Task 5:

What might the focus of a needs analysis be in a EFL school setting,

where needs are not so specific.

Stakeholders:

In groups list as many stakeholders as possible.

 Policy makers

 Ministry of education officials

 Teachers

 Students

 Academics

 Employers
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 Vocational training specialists

 Parents

 Influential individuals and pressure groups

 Community agencies

Task 6:

Discuss the concept of ‘stakeholders’ in planning a needs analysis in

relation to a context you are familiar with. How can the concerns of

different stakeholders be addressed?

5. Course Planning

Richards, J.C. (2001) ‘Course Planning and syllabus design’ in Curriculum

Development in Language Teaching. Cambridge: CUP (145-169)

A number of different levels of planning and development are involved in

developing a course or set of instructional materials based on the aims

and objectives that have been established for a language programme.

Richards’ (2001: 145) Dimensions of Course Development:

 Developing a course rationale

 Describing entry and exit levels

 Choosing course content

 Sequencing course content

 Planning the course content (syllabus and instructional blocks)

 Preparing the scope and sequence plan.
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Course rationale

A course rationale is a brief written description of the reasons for the

course and the nature of it. It provides a succinct statement of the course

philosophy for anyone who might need such information, including

students, teachers, and other stakeholders.

 Who is this course for?

 What is the course about?

 What kind of teaching and learning will take place in the course?

Describing the entry and exit level

In order to plan a language course it is necessary to know the level at

which the programme will start and the level learners may be expected to

reach at the end of the course.

Choosing course content

One of the core issues in course design, given that a course has to be

developed to address a specific set of needs and objectives. These will

reflect the planners’ assumption about the nature of language, language

use, and language learning. It will also cover the what the essential units

of language are and how they should be organised.

Developing initial ideas for course content often takes place

simultaneously with syllabus planning as the content will often depend on

the type of syllabus framework ( Richards 2001:149).

Determining the scope and sequence
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Distribution of content throughout the course is known as planning the

scope and sequence.

Scope:

What range of content will be covered?

To what extent should each topic be covered?

Sequence:

Simple to complex

Chronology

Need

Prerequisites learning

Whole to part or part to whole

Planning the course structure

1. Selecting a syllabus framework

 Situational

 Topical

 Functional

 Task-based

2. Developing instructional blocks

To achieve the following:
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 to make the course more teachable and learnable

 to provide a progression in level of difficulty

 to create overall coherence and structure for the course

Often by modules or units

Discussion Questions and Activities

1. Choose 3 different approaches to syllabus design that are possible for

the following types of courses and consider the advantages and

limitations of each approach:

 A reading course

 A speaking course

 A writing course

2. Examine three different textbooks in a particular skill area (e.g. reading

writing). What approach to the selection and sequencing of content does

each book adopt?

3. Give an example of pedagogical tasks and real world tasks that could

be used in designing the following:

 A reading course

 A writing course

4. Plan a topic-based 4 hour unit of work in a course for a group of

intermediate EFL students in a general English class. Describe how the

unit would do the following:

 Integrate different language skills

 Develop grammar from context
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Reference List

Harwood, N. (2010) English Language Teaching Materials. Cambridge:
CUP.

Richards, J. (2001) Curriculum Development in Language Teaching.
Cambridge : CUP

Additional Reading

Dubin, F. and Olshtain, E. (1986) Course Design: Developing Programs
and Materials for Language Learning. Cambridge: CUP

Huhta, M. et al (2013) Needs Analysis for Language Course Design: A
holistic approach to ESP. Cambridge: CUP

Kennedy, C. and Tomlinson, B. (2013) ‘Implementing language policy and
planning through materials development’ in Tomlinson, B (ed) Applied
Linguistics and Materials Development. London: Bloomsbury, 255-267

Long, M.H. (2005) Second Language Needs Analysis. Cambridge: CUP
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Module: Developing Language Teaching Materials

Lesson 11: English for Occupational Purposes (EOP)

Lesson Objectives:

What is EOP? Discussion and samples

Key factors: needs analysis, course/syllabus design and materials development.

Group Task: developing materials for an EOP context

Discuss whether you think these are EOP courses.

English for Chinese taxi drivers

English for Japanese aromatherapists

English for Business studies

English for Aerospace Engineers

English for employees at a hotel

English for petrochemical students

English for German hairdressers

IELTS for doctors

Answer these questions

Have you had any experience of teaching EOP?

Which EOP course would you like to teach most/least? Why?

What is EOP?

Listen to the audio sample.

What is the occupation?
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What is the specific context?

What skills and/or language does the activity focus on?

EOP sample materials

Discuss the samples on the handout

English for occupational purposes

Consider the following professions:

Lawyers

Doctors

Bank employees

What contexts could you exploit?

What language or skills could you focus on?

See specific studies by Edwards (2000), Basturkman (2010),

Northcott and Brown (2006).

Developing an EOP course: key stages

Company notifies ESP provider of need/interest
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Conduct needs analysis

Establish framework for course

Plan specific syllabus content

Check what published materials are available

Design tailor-made materials for local context

Start teaching sessions

Assess participants

Modify materials/syllabus as necessary

Evaluate course

Needs analysis

‘…needs analysis is the cornerstone of ESP and leads to a very focused course.’

(Dudley-Evans and St John, 1998: 122)
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Needs analysis

Target situation analysis (TSA) – see Munby, 1978.

Present situation analysis (PSA).

Learning situation analysis (LSA) – The ‘training gap’.

Necessities/wants/lacks (Hutchinson and Waters, 1987).

How to carry out a needs analysis

Where do we get the data?

Who do we get it from?

What data might be useful?

External sources:

- Related literature, research-based corpora (for nurse-patient

interactions see Staples, 2015), previous ESP courses, colleagues or

other relevant ‘experts’/organisations.

Target group sources:

- Questionnaires

- Interviews with stakeholders: employers, sponsors and employees.

- Analysis of spoken/written texts: company literature,

correspondence, video/audio recordings (meetings, telephone calls).

- Assessment: placement or diagnostic tests

- Observations of workplace situations (meetings, presentations,

interaction with clients), work shadowing.

Needs Analysis: Situation
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Task: How would you approach the scenario described on the handout?

Course Design

Aims (general)

e.g. The aim of the course is to improve participants’ pronunciation when
reading the news in English on TV.

Objectives (more specific)

e.g. By the end of the course participants will have greater

awareness of the role and specific features of

pronunciation when reading the news.

e.g. To foster self-evaluation/self-improvement strategies.

Course Design

A few questions to consider:

Intensive or extensive?

Broad or narrow focus?

Fixed course design or flexible, negotiated course design?

Syllabus Design

Syllabus: what is to be covered, in

what order and how learned.

- Context/Discourse

- Learnable/achievable

- Level

- Structure
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- Specific components (see handout)

- Managing the logistics

- Methodology

'Methodologies that put the learner at the centre of the

learning process are likely to be the most effective when

working with professional people - particularly job-

experienced learners.'

(Ellis and Johnson, 1994: 219)

Materials design

Points to consider:

Published materials: selecting a coursebook, adapting or supplementing existing
resources.

Tailor-made materials: using corpora, exploiting authentic sources – company
literature or audio/video recordings

Role plays, simulations and case studies

All will depend on the specific context

English for Specific Purposes (Harding, 2012) has resources

for ESP teachers.

Syllabus and Materials Design Task

Group task

Look at the framework and transcripts provided and consider

what activities and materials you could design for this situation.

Present your ideas to another group.
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Try out and comment on the sample activities that were used

on the course.

Summary

EOP

Needs Analysis, course, syllabus and materials design

Group tasks

How do you feel about designing materials for EOP?

Resources: EOP Coursebooks

English for Aviation (Oxford Express series)

English for Cabin Crew (Oxford Express series)

English for International Banking and Finance

(CUP)

Everyday English for Nursing (Balliere Tindall)

Oil and Gas (Oxford English for Careers)

Highly Recommended – English for the Hotel

Industry(OUP)

Recommended reading

Basturkman, H. (2010) ‘English for medical doctors’ in Developing Courses in
ESP, Basingstoke: Palgrave

MacMillan, Ch 6.

Berwick, R. (1989) ‘Needs assessment in language programming: from theory to
practice.’ In R.K. Johnson
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(Ed.) The Second Language Curriculum. Cambridge: Cambridge University Press.

Dudley-Evans, T and St John, M.J. (1998) Developments in English for Specific
Purposes. Cambridge:

Cambridge University Press. Chapter 7.

Edwards, N. (2000) ‘Language for Business: effective needs assessment, syllabus
design and materials

preparation in a practical ESP case study’ in English for Specific Purposes 19:
291-296.

Ellis, M. and Johnson, C.(1994). Teaching Business English. Oxford: Oxford
University Press. Chapters 1-3.

Frendo, E. (2007) How to Teach Business English. Oxford: Oxford University
Press. Chapters2 -4.

Harding, K. (2007) English for specific purposes. Oxford: Oxford University
Press.

Hutchinson, T and Waters, A. (1987) English for Specific Purposes. Cambridge:
Cambridge University

Press

Munby, J. (1978). Communicative syllabus design. Cambridge: Cambridge
University Press.

Northcott, J. and Brown, G. (2006) Legal Translator Training: Partnership
between Teachers of English

for Legal Purposes and Legal Specialists in English for Specific Purposes
Vol.25(3), p.358-375.

Staples, S. (2015) ‘Examining the linguistic needs of internationally educated
nurses: A corpus-based

study of lexico-grammatical features in nurse–patient interactions’ English for
Specific Purposes, Vol.37,

122-136
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Swerts, M. and Krahmer, E.(2010) ‘Visual prosody of newsreaders: Effects of
information structure, emotional content and intended audience on facial
expressions’ in Journal of Phonetics, Vol.38(2), 197-206

Module: Developing Language Teaching Materials

Lesson 12 : Materials for English for Academic Purposes

Learning Objectives:

By the end of this session learners will have:

Discussed the theory around designing Materials for English for Academic
Purposes

Created a task for EAP

Task 1: Diagnostic

By yourself complete the graphic organiser with what you know about EAP.

The differences between GE and EAP

The ratio of verbs to nouns

Which is the most common verb tense used in EAP?

Teaching EAP - A culture shift (7:43 – 12:48)

Task 3 – EAP

In groups of 3

Read your section and discuss key points.

Move into new groups and discuss

Task 4: EAP Materials Theory
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Theoretical influences on the approach to essay writing.

1. The contextualization of academic writing.

2. The writer’s ‘voice’.

3. Argument

4. Genre analysis

(Hewings 2010)

Task 5: EAP Coursebooks

EGAP

Look at the EAP coursebooks and compare how they deal with the EAP aspects
you discussed in your groups based on Gillett (1996).

What is similar/different?

ESAP

Look at the materials and discuss the ‘S’ element of these ESAP materials.

Task 6: Creating materials for EAP.

In groups:

Choose an aspect of EAP.

Use the article from Gillet (1996).

Create/develop an EAP task.

Present your task.

Task 7: Formative Assessment

Now complete your graphic organiser from task 1 and look at the learning
distance covered.

Required Reading
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Gillett, A. (1996) ‘What is EAP?’ IATEFL ESP SIG NEWSLETTER. (6) 17-23
(updated 2000) [online] accessed http://www.uefap.com/articles/eap.htm
[November 2014]

See reading list on above article for further reading.

Hewings, M. (2010) ‘Materials for University Essay Writing’ in Harwood,N.(ed)
English Language Teaching Materials Cambridge: CUP. 251-278

Harwood,N.((2010) ‘Research based materials to demistify academic citation for
postgraduates’ in Harwood,N.(ed) English Language Teaching Materials
Cambridge: CUP. 301-321

Additional Reading

Alexander, O, Argent, S. and Spencer, J. (2008) EAP Essentials: A teacher’s
guide to principles and practice. Reading: Garnet Education

Also further information on EAP can be found at BALEAP: Global Forum for
EAP Professionals http://www.baleap.org.uk/home/

http://oupeltglobalblog.com/2012/07/10/teaching-eap-a-professional-challenge/
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